Abstract This chapter shares the very beginnings of the partnership journey, metaphorically as a seed which incrementally developed as opportunities were presented. The university classes for the semester swimming unit EDF2611 were redesigned to create a pathway with the swimming and water safety course qualifi cation
This partnership journey began small, metaphorically as a seed which incrementally developed as opportunities were presented. It was always the intention of the programme leader to manage partnerships, and consequently, maintain quality assurance and suitability for university ITE. The long-term plan was for programme sustainability involving more schools, children, and a wider range of health and physical education (Fig. 2.1 ) . Discussion of the community collaboration partnerships is in reference to the International Civil Society Centre 'Nine building blocks for successful partnerships ' ( 2014 , p. 14) .
Creating Local Pathways in University Teacher Education: Planting the Seed
The original problem identifi ed by the author was that university students were developing knowledge and skills within the unit EDF2611 'Experiencing aquatic environments', yet were not recognised within the industry, and therefore, not by the state education institute. Subsequently, students were required to spend $350 in addition to their university fees to gain a swimming and water safety instructor qualifi cation. This requirement was mandated by the VIT (VIT 2008 ) for teacher registration as a Primary School Physical Education teacher. This qualifi cation was valued by the programme leader, especially within the Australian context. Furthermore, the programme leader maintained the belief metaphorically speaking that practice sessions should resemble as much as possible the real game. Hence, applying theories in practice provided the challenges necessary for preparation of quality teachers.
ACTORS

Leadership
Swim instructor providers were contacted to investigate the possibility of ITE pre-service teacher 'recognition of prior learning' (RPL) for the swimming and water safety knowledge and skills underpinning EDF2611. Furthermore, recognition of a possible pathway between the content covered within EDF2611 lectures and workshop, and the RTO's swimming and water safety industry units of competency. This unit/module at the Monash University Gippsland campus previously required that students complete swimming and water safety accreditation during their own time and present evidence of the qualifi cation. The leader was a pioneer in what appeared to be a common sense connection and socially just cause within the socio-economically disadvantaged region.
Correspondence with RTO providers was initiated in January 2011 through phone calls and e-mails. It was anticipated by the leader that all providers would share similar swimming and water safety educational aspirations. AUSTSWIM informed the programme leader, who had held a swimming and water safety AUSTSWIM Teacher of Swimming and Water Safety Teacher qualifi cation for over ten years and had various experiences of teaching swimming and water safety spanning from early years to higher education, that he could complete Course Presenter Training, qualifying him for training AUSTSWIM swim instructors (pre-service teachers). The prerequisites for a Course Presenter included:
There were setbacks and barriers to overcome which will be discussed in more detail in Chap. 10 . As a result of the programme evaluation, the leader decided to liaise with the primary schools in future collaborations rather than allowing this to be the responsibility of the pool swimming instructors.
Early responses from stakeholders suggested that they were appreciative of the learning experience that the swimming lessons provided, and that partnership efforts should continue. Hence, the initial stages of partnership were established and the goal for swimming lessons achieved. The children from the local primary schools were excited, evidenced by attendance and preparation for the lessons, and smiles on faces. Parents also attended lessons to support their children, and many thankful comments were made by teachers, teaching assistants, parents, and the children.
As previously mentioned, the programme leader deliberately began the initiative with low-set goals. This alleviated any pressure on teachers and schools. Furthermore, it increased opportunities for programme success and stakeholder commitment. Minimising pressure and demands was essential for building trust with schools: principals, teachers, and parents. Furthermore, all publications and discussions held were transparent, and feedback from stakeholders and readers were at all times welcome.
This initial community collaborative effort assisted with building relations for future partnerships. The next community collaboration involved six rural primary schools during semester 1, 2012 (Chap. 7 ). Not only was sport used to build partnerships but also to deliver quality health and physical education lessons, again offering children sporting opportunities that they may otherwise not receive. Hence, relations with the sports centre and two of the local primary schools continued to grow the following year.
